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Introduction* 

The challenges facing women across the world are
numerous and require hard and long-term effort. Adding
to this burden are the unobserved obstacles latent in the
minds of many women resulting from their need to
develop contemporary lifestyles and identities. These
mental barriers harbored by women repress, and even
block, their ability to become self-actualized and achieve
empowerment. In other words, a conflict arises within
modern women's psyches between the requirements
innate in social progress and education on the one hand,
and commitment to cultural and traditional values on the
other. This study seeks to address the questions: What is
the situation of the teaching staff, especially women, in
Arab universities? Is there awareness about gender dis-
crimination among faculty members of Arab universities?
Moreover, if such discrimination is detected, what are its
forms, aspects and degrees? By responding to these
questions, the desire for a clearer understanding of
women's roles in higher education, and their effects, can
be fulfilled.

The Situation in the Arab World: An Overview
Higher education institutions in Arab societies are rela-
tively recent phenomena; their creation was motivated

by national and economic factors. In modern history,
especially during the second half of the twentieth cen-
tury, the Arab world has had increasing experience with
more developed countries, which has strongly influenced
and largely shaped the Arab vision of how their univer-
sities should be defined and later developed.1 In 1996,
the number of Arab universities reached 175, whereas in
1950 there had been about ten universities in the region.
University construction started relatively slowly, but
increased with each passing decade. An average of ten
new universities opened each year throughout the
1990s. Subsequently, four-fifths of Arab universities
were built in the last quarter of the twentieth century
alone, and until the mid-eighties most universities (62
percent) had been in existence less than 15 years.2 At the
same time, enrollment in secondary education institu-
tions in the Arab world increased dramatically during this
period yet varied significantly among Middle Eastern
countries.3

Deficiency and Modernization
Observers of higher education development note the
increasing demand for “university reform” in all Arab
countries, identifying that most higher education institu-
tions are incapable of meeting current developmental
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demands. Researchers most often highlight obsolete
instructional methodologies, and the growing gap
between the insufficient numbers of professionals with
higher educational qualifications and the continuously
increasing need in the workforce for such qualified individ-
uals as the most pressing problems. The Western paradigm
of higher education manifests itself in its self-acclaimed lib-
eral arts educational requirements, setting the standard of
international accreditation, and therefore mandating that
other nations follow suit if they desire worldwide recogni-
tion. In emphasizing conformity to such standardizations,
Arab universities have adopted the Western model without
carefully regarding the different and specific cultural and
societal requirements of their particular region.
Consequently, under a liberal arts educational system, with
an overemphasis on the humanities rather than the theo-
retical or applied sciences, there is a lack of graduates spe-
cializing in fields that fulfil the needs of the employment
sector of the Arab world. Some believe that the causes of
these deficiencies are due to how and why the universities
were first established and developed. By importing ready-
to-use Western higher education models and not having a
comprehensive understanding of the functions and goals
of higher education, the higher education system was not
fully compatible with the development
and cultural requirements of Arab
societies from the beginning.
Consequently, calls for modernization
have been made. According to a doc-
ument released by UNESCO, the
desires for modernization are rooted in
the immense cultural diversity, eco-
nomic disparities and social instability
that one sees throughout the Arab
region. Furthermore, since the large
populations of these countries are pre-
dominately young,  there is a need to
modernize to meet the increasing
demand for higher education and
assistance in developing and establish-
ing more stability in these societies.4

How is modernization to be implemented? Considering
the inadequacies mentioned above, the renewal of higher
education in the Arab world must be a process that aims
at changing its intrinsic nature based on the more relevant
needs and expectations of Arab societies. More pragmat-
ically, some observers stress the importance of moderniz-
ing teaching and learning methodologies as well as edu-
cational technologies, and of implementing the beneficial
resources of information technology. On the managerial
level, others believe that “nothing can allow universities to
regain their vitality, impetus and ethical and practical val-
ues, except the unchaining of their administrations and
their supervision from bureaucracy and politicization.”5

However, modernization of higher educational institu-
tions is impossible without also tackling the issue of
women's positions in them. It is well-established that the
status of women in a society is a fundamental indicator
of its level of modernization. So what is the status of
women in Arab universities? Moreover, what are
women's views of their situation in this context?

Women and Higher education in Arab countries6

Female Enrollment
The number of women enrolling in higher education is
increasing in many Arab countries, especially in the Gulf.
Most of these women come from the middle or upper
classes situated in urban areas. In 1995, higher education
enrollment for individuals between the ages of 18 and 23
reached 24.5 percent for men and 16.3 percent for
women, with significant differences between countries in
the region. For instance, in Egypt, enrollment of women
has decreased since 1970 from being nearly one woman
to every two men to less than one woman to 10 men in
1995; whereas, in Yemen, the average woman to man
enrollment ratio has remained less than two women for
every 10 men.

Increased enrollment in higher edu-
cation is mainly due to an increase in
the number of women enrolling. In
recent years, the average enrollment
figures for women have surpassed
those for men, reaching 1.18 women
for every man in Saudi Arabia, 1.35
in Kuwait, 1.87 in Bahrain, 5.12 in
Qatar, and 6.08 in the United Arab
Emirates. Even though these statistics
can be interpreted to show that Arab
countries support the issue of
women attending and achieving a
higher education, this support
remains conditional upon women
acting in culturally acceptable ways,

and maintaining their opportunities to advance socially.
For example, governments have attempted to reduce the
possibility of rivalry between men and women by sup-
porting the integration of women in specific fields such
as education and medicine, but not in others where men
predominate. This means that despite the development
of higher education and subsequent modernization in
the region, existing policies largely strengthen prevailing
gender and class norms and structures. 

Women's Academic Specializations
Women in Arab universities, as in universities worldwide,
occupy positions of a lesser importance than those of
their male colleagues, and often focus on teaching
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and/or learning rather than on research. Paradoxically, in
some countries of the Gulf, gender segregation on cam-
puses contributes to the likelihood that women will enroll
in universities with such policies. In 1996, women in
Bahrain, Qatar and Saudi Arabia constituted 30 percent
of the total number of professors on campus. However,
in other countries, women comprised a significantly
smaller percentage of the faculty; in Jordan (18 percent),
Kuwait (19 percent), Palestine (14 percent), Sudan (13
percent), Syria (16 percent), United Arab Emirates (9 per-
cent), and Yemen (12 percent). As for Egypt, Lebanon,
Qatar, and Morocco, women's participation in academic
teaching largely has stabilized at between a quarter and
a third of the total since 1980. Tunisia recorded remark-
able progress in the percentage of its female professors,
going from 9 percent in 1980 to about 30 percent in
1996.

In general, women's academic successes have not been
mirrored in the social and political arenas. While this
applies to all academics, both male and female, due to
the relative marginalization of the academic sector,
women are subject to a double marginalization consider-
ing the prevailing gender considerations that still charac-
terize Arab societies. A study con-
ducted by Mohammed Sabour in
19987 showed that although most of
the female academics included in his
study came from the upper and mid-
dle classes, their integration into the
academic corps remained subject to a
series of imposed male practices. In
another article, he also found that the
goals, power relationships and deci-
sion-making processes in Arab acade-
mia are fully fashioned to suit men
and their mentality.8

Consequently, women's status in
higher education cannot be exam-
ined apart from their status or their
development in society. In Arab societies that share,
despite their diversity, various cultural aspects and tradi-
tions that rule gender notions, women still suffer from
inequality, and this diminishes their opportunity to con-
tribute to the advancement of society in a qualified pro-
fessional capacity. 

A study conducted by Rafica Hammoud, “The Role of
Women in Higher Education Management in the Arab
Region,”9 reveals that women’s participation in adminis-
trative and academic positions is limited. Hammoud links
this phenomenon to traditional views and social stereo-
types, as well as to: economic factors, the political situa-
tion in the Arab world, the influence of the media, and

women's self-images. This study adds credence to the
widespread view that the higher educational sector as a
whole, while witnessing the rapidly increasing enrollment
of women on an almost equal basis with men, does not
have women participating in the higher echelons of man-
agement, and suffers from continuing discriminatory
practices which limit women from accessing such strata.
These phenomena are also observed in the economic and
political sectors of Arab societies as well. 

The major question to address is: What should academia
in the Arab world do to offset such prejudicial phenome-
na? The priority for counteracting discriminatory practices
inherent in this field must first take into consideration that
female academics most certainly have the cognitive capac-
ities, and have raised their social status to the extent that
they are well aware of any discrimination leveled against
them. In addition, due to the current extensive recruit-
ment of women for academic positions in Arab countries
and given the recruiting costs involved, the expected
responsibilities of their positions should be equal to those
of their male academic colleagues. Furthermore, since
social development goes hand-in-hand with an enhanced
human resources pool to recruit from, with women con-

stituting half of this pool, female aca-
demics' judgments of their current
situation should play a significant role
in contributing to the improvement of
the current conditions, which will
eventually progress towards the elim-
ination of discrimination.

The Methodology of the Study

The Background of the Study
As stated above, Arab higher educa-
tion institutions exhibit inequality in
promotion to upper administrative
and managerial positions among
male and female academics (such as

university presidencies, deanships and department
chairs), and in specialized academic fields that are sup-
posedly open to women.10

One would expect, on a theoretical level at least, that
academia, of all arenas of human endeavor, would be the
most welcoming to women.  This should be the case
when one considers the criteria of competence and sci-
entific knowledge used for peer evaluation in academia,
as opposed to the criteria of gender, culture or political
affiliation, especially since the latter are not the result of
circumstances or will, while the former are a reflection of
the structure of the higher education working environ-
ment. In the absence of such a welcoming spirit for the

promotion of women to more elevated levels, a universi-
ty's staff and faculty would be working against their own
standards of accepted academic practices. Specifically, a
male university professor or staff member cannot object
to the ascension of his female colleague to the position
of president because she is a woman if she meets the
requirements since this would oppose fundamental acad-
emic criteria, the essential foundation on which academ-
ic professions are built.

Nevertheless, the preservation of laws, rules or privileges
related to the positions of the two genders in universities
seems remarkably unchanged. The percentage of women
in positions of leadership remains far inferior to their per-
centages as students and professors. It seems that hidden
obstacles exist within the university structure, which ham-
per the promotion of women, and are not apparent in its
formal laws. International research has shown that
despite the appearance of non-discrimination in the Arab
world, there is an invisible “glass ceiling” that female
academics cannot rise above. There is also the belief that
the obstacles facing Arab female academics are not only
equal to, but are more than those facing women in
Western universities, and that the glass ceiling in the
Arab world is much lower than that
in the West, considering the synergy
of the more complicated and power-
ful factors that form this ceiling.
Among these factors is the relatively
recent increase of Arab women enter-
ing academic fields and their conse-
quent  lack of academic experience in
comparison to male colleagues.
Furthermore, customs, traditions and
culture create a boundary between
the two genders, burdening female
academics and in turn affecting uni-
versity life, as well as a low degree of
awareness of university professors to
the basic discrepancies between the
genders.

The Questions of the Study
How are the obstacles that block the professional
advancement of women in Arab universities created?
What is the degree of awareness on the part of female
academics of these obstacles? What are the personal fac-
tors that affect the reality of discrimination? How is dis-
crimination manifested by male and female professors in
Arab universities? Do these obstacles differ in form and
type between Arab countries?  

The Hypothesis
There is apparent discrimination against women in Arab
universities, which is especially visible in the discrepancies

in academic status, and in gender awareness among
male and female academicians.

How the Study was Done
To answer these questions and test the hypothesis, the
researchers prepared two surveys. One was addressed to
officials in Arab universities and sought to collect statisti-
cal data related to the gender dimension of public uni-
versity life: professors' and students' specializations,
enrollment  percentages, and the composition of acade-
mic teaching staff, union or representative committees
and decision-making positions, among other issues. The
second form,11 addressed to male and female academics
with minor differences, sought to highlight the female
academic's reality compared with that of the male acad-
emic, and the major obstacles facing female academics,
as well as professors' views on the issue. 

UNESCO's regional office12 in Beirut took the responsibility
of distributing the surveys to Arab countries and entrust-
ing persons through UNESCO's national committees to
follow up on the collection of the surveys. However, rela-
tively few forms were collected from various Arab coun-
tries, specifically from Egypt (where university education

is the most firmly established), mak-
ing description of Arab higher educa-
tion possible but with significant
reservations. Failure to collect a suffi-
cient number of surveys impedes
accurate assessments of all the Arab
countries, and limits the research to
the few countries from which a mini-
mum number of forms were received.
Consequently, this study is for fact-
finding purposes only, and is not fully
comprehensive and representative of
Arab male and female professors or
the overall academic situation.
Nevertheless, the study is useful on
the cognitive level; and it lays the
foundations from which subsequent

studies can form hypotheses. This is especially true in the
absence of sufficient detailed studies about universities
in the Arab world in general and about the status of
female academicians in particular.

The Sample
The study sample consisted of 450 male and female aca-
demics. According to the sample constitution (see Table
1 of the annexes), the greatest number of responses
came from Iraq,13 followed by Lebanon, Tunisia, Yemen
and Morocco, then the Emirates and Oman. As for
Egypt and Syria, only 13 forms were received, whereas
no forms were received from the remaining Arab coun-
tries.
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More male professors responded to the survey than
female professors, except in Lebanon; whereas, in Iraq
the number of responses was equal. An interesting
observation is that fewer women provided information
about their experiences and opinions then their male col-
leagues.14 The relatively high response rate of male acad-
emics is noteworthy since the survey did not deny that its
goal was to glean information concerning the reality of
female academics and the discriminatory injustices from
which they are suffering. 

The Results
To reiterate, this study is more of a fact-finding exercise
than representative of the male and female professors'
situation in the Arab world. Therefore, the study high-
lights discrimination against women in higher education.
A summary of the major results collected in the study fol-
lows. 

The study showed that the percentage of young and sin-
gle female professors is higher than that of male profes-
sors. The data also show that the number of children for
both male and female professors is low. Male and female
professors have different criteria for selecting their
respective spouses — female profes-
sors usually choose spouses from the
higher social professional circles than
their male counterparts, and most
female professors require their part-
ners to have reached a high educa-
tional level.

Although the majority of the male
and female professors' mothers are
homemakers, and the overwhelming
majority come from big families of
more than five children, the socio-
economic level of female professors is
higher than that of male professors.
The educational level of the female
professors' mothers is higher than
that of the male professors' mothers, and the profes-
sional status and educational level of their fathers are
higher than fathers of the male professors.

The data show that female professors choose academia
as a profession at an earlier age compared to their male
colleagues, mainly because the latter, who take time out
from academia to pursue other interests, stop their edu-
cational pursuits for that period of time. Furthermore,
female professors have less total number of years of
education than that of male professors. Although there
is no significant difference between women and their
male colleagues in academic performance as to the
number of courses, the hours of teaching and supervi-

sion, and time dedicated to research, their percentage in
higher academic ranks and in university leadership posi-
tions is inferior to that of their male colleagues. Perhaps
this is due to the number of male professors who enjoy
higher scientific competence and seniority due to more
years of experience, as well as implicit gender discrimi-
nation.

Male and female professors are generally satisfied with
their relationships with colleagues. Although female pro-
fessors are less content, they do not feel a sense of rival-
ry with their female peers, whereas male professors com-
plain about competition with other male colleagues.

In general, there is a remarkable level of participation by
both genders in meetings, colloquia, specialized and
diverse committees and seminars within university envi-
ronments. However, male professors participate in such
activities more often than their female peers, whereas
both genders do not participate frequently in confer-
ences and international academic associations. 

In public activities, male and female professors' participa-
tion in publishing, the media, televised seminars and other

such activities is limited overall.
However, male professors participate
more than female professors. Both
genders seldom participate in local
associations; perhaps due to limited
time, lack of awareness of their
importance and a sense of apathy
towards certain causes. Participation
in women's associations remains very
low, even though female professors
participate more than male profes-
sors. 

Surprisingly, the overwhelming major-
ity of both genders do not take part in
political parties, perhaps because of
the relative lack of democracy in Arab

countries, the weakness of most political parties, and an
apprehension of authority. The professors could have also
refrained from replying affirmatively because this would
have contradicted their profession's culture.

Moreover, contending with professional and home
responsibilities varied according to male and female pro-
fessors, especially when juggling both work responsibili-
ties and household tasks at the same time. Male profes-
sors resorted to self-organization, whereas female pro-
fessors resorted to husbands, parents and hired help.
However, both male and female professors did not feel
that their household duties constituted an obstacle to
their professional advancement. 

Regarding awareness about discrimination against
women, the results show that female professors are less
concerned about the women's movement for equality
than their male colleagues, and that they are less con-
vinced about the need for equality with male professors.
However, those who are more concerned are more com-
mitted to turning their convictions into practical applica-
tions than their male colleagues. Both groups often raise
the issue of equality for women with their students,
although they tackle it more as an intellectual issue than
a struggle that requires committed action. The male and
female professors did not seem to be noticeably affected
by a gender perspective in their education, and both
resorted equally to refering to gender issues in their
courses.

Unexpectedly, female academics did not believe the educa-
tional system was unfair to the extent that their male col-
leagues believed. The latter believe injustice is caused by
social and political considerations, while a few female pro-
fessors did feel that privileges were granted more often to
male professors. In general, female professors are satisfied
about their profession, especially their social situation.

These are the main results related to
discrimination against women in
Arab universities. In summary, they
highlight a reality generally accept-
able to female professors despite dis-
crepancies in status and promotion.
In addition, Arab female professors
consider that these discrepancies do
not require overt opposition, contrary
to the statements of female profes-
sors in Western universities when
they have felt unsatisfied. It can be
ascertained that pressure is exerted
less on Arab female professors than
on Western female professors, since
the former can readily obtain sup-
port, and consequently can face pres-
sure more easily than the latter. 

To substantiate these findings, a comparison was made
between the status of female Arab academics and their
civil status to determine if marriage, procreation and
management of the household are major burdens. The
results showed that these burdens were not major and
did not affect academic status. Married female professors
did not feel any injustice or resentment toward privileges
granted to their male colleagues. Furthermore, they were
more expressive about gender awareness than their sin-
gle female colleagues, and had more interest in the
women's cause, and were more willing to participate in
public affairs. 

The female professors were generally positive regarding
their social status because they are married to men of
high educational and socio-economic levels who usually
adopt less stereotyped gender behaviors. Moreover, the
majority of female professors come from larger and
wealthier families, enabling them to have the possibility
of financial, moral and personal support, and the social
value they give to academic status is high. All of these
factors contribute to reducing the effects of gender dis-
crimination. 

As to the age variable, it seems to serve gender aware-
ness. The results showed that with age professors tend to
be more aware of discrimination, to care more about the
women's cause, and to be more willing to participate in
public affairs. Older female professors, who possibly have
less household and social duties, can also participate
more in public affairs.

Regarding the relationship between gender awareness and
the social and political environment, the results showed
that it is highest in Lebanon, Tunisia and Yemen. It is
known that these countries have democratic political expe-
rience, and therefore a correlation can be drawn where

democracy may have a direct impact
on gender awareness. Conversely, the
weakest expression of awareness of
the situation of women was recorded
in Iraq, where political and social ten-
sions and the domination of national-
ism over public political awareness
have marginalized the women's
cause, rendering it a secondary issue.
Paradoxically, discussions about the
women's cause decrease at a time
when debates about the situation in
the country predominate.

Perhaps this weakness in Iraq regard-
ing the lack of awareness of the Arab
women's cause largely explains this

weakness throughout the Arab region. Arab political sys-
tems suffer from instability, affecting the development of
society. In addition to the burden of the Palestinian cause,
which is dealt with as a collective Arab responsibility, there
are other heavy social burdens, such as illiteracy and
poverty, which reduce the importance of, and at the same
time deflect attention away from, the women's cause.

The results also show that a society that has a developed
education system along with a democratic government
has a high level of gender awareness. This awareness
cannot be the monopoly of one gender; subsequently,
awareness of the women's movement for equality in a
certain society is directly linked to the level of men's

... gender 
awareness 

is not a mental 
issue only; it

requires 
a social structure 

capable of 
assimilating it.
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about their experiences and opinions then their male col-
leagues.14 The relatively high response rate of male acad-
emics is noteworthy since the survey did not deny that its
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which they are suffering. 
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this is due to the number of male professors who enjoy
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Male and female professors are generally satisfied with
their relationships with colleagues. Although female pro-
fessors are less content, they do not feel a sense of rival-
ry with their female peers, whereas male professors com-
plain about competition with other male colleagues.

In general, there is a remarkable level of participation by
both genders in meetings, colloquia, specialized and
diverse committees and seminars within university envi-
ronments. However, male professors participate in such
activities more often than their female peers, whereas
both genders do not participate frequently in confer-
ences and international academic associations. 
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towards certain causes. Participation
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low, even though female professors
participate more than male profes-
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Surprisingly, the overwhelming major-
ity of both genders do not take part in
political parties, perhaps because of
the relative lack of democracy in Arab

countries, the weakness of most political parties, and an
apprehension of authority. The professors could have also
refrained from replying affirmatively because this would
have contradicted their profession's culture.

Moreover, contending with professional and home
responsibilities varied according to male and female pro-
fessors, especially when juggling both work responsibili-
ties and household tasks at the same time. Male profes-
sors resorted to self-organization, whereas female pro-
fessors resorted to husbands, parents and hired help.
However, both male and female professors did not feel
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leagues believed. The latter believe injustice is caused by
social and political considerations, while a few female pro-
fessors did feel that privileges were granted more often to
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These are the main results related to
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highlight a reality generally accept-
able to female professors despite dis-
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In addition, Arab female professors
consider that these discrepancies do
not require overt opposition, contrary
to the statements of female profes-
sors in Western universities when
they have felt unsatisfied. It can be
ascertained that pressure is exerted
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on Western female professors, since
the former can readily obtain sup-
port, and consequently can face pres-
sure more easily than the latter. 

To substantiate these findings, a comparison was made
between the status of female Arab academics and their
civil status to determine if marriage, procreation and
management of the household are major burdens. The
results showed that these burdens were not major and
did not affect academic status. Married female professors
did not feel any injustice or resentment toward privileges
granted to their male colleagues. Furthermore, they were
more expressive about gender awareness than their sin-
gle female colleagues, and had more interest in the
women's cause, and were more willing to participate in
public affairs. 

The female professors were generally positive regarding
their social status because they are married to men of
high educational and socio-economic levels who usually
adopt less stereotyped gender behaviors. Moreover, the
majority of female professors come from larger and
wealthier families, enabling them to have the possibility
of financial, moral and personal support, and the social
value they give to academic status is high. All of these
factors contribute to reducing the effects of gender dis-
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As to the age variable, it seems to serve gender aware-
ness. The results showed that with age professors tend to
be more aware of discrimination, to care more about the
women's cause, and to be more willing to participate in
public affairs. Older female professors, who possibly have
less household and social duties, can also participate
more in public affairs.

Regarding the relationship between gender awareness and
the social and political environment, the results showed
that it is highest in Lebanon, Tunisia and Yemen. It is
known that these countries have democratic political expe-
rience, and therefore a correlation can be drawn where
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weakest expression of awareness of
the situation of women was recorded
in Iraq, where political and social ten-
sions and the domination of national-
ism over public political awareness
have marginalized the women's
cause, rendering it a secondary issue.
Paradoxically, discussions about the
women's cause decrease at a time
when debates about the situation in
the country predominate.

Perhaps this weakness in Iraq regard-
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weakness throughout the Arab region. Arab political sys-
tems suffer from instability, affecting the development of
society. In addition to the burden of the Palestinian cause,
which is dealt with as a collective Arab responsibility, there
are other heavy social burdens, such as illiteracy and
poverty, which reduce the importance of, and at the same
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cannot be the monopoly of one gender; subsequently,
awareness of the women's movement for equality in a
certain society is directly linked to the level of men's
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Table 2: Distribution of Professors According to Gender and to Spouse's Profession

Profession Gender Total
Female Male

Higher cadres 42 23 65
36.20%* 10.36% 14.40%
13 14 27

Middle cadres

Unskilled man/woman worker or lower cadres - 3 3
- 1.35% 0.40%

Housewife - 96 96
- 43.24% 38.10%

Business-man or woman/ free profession
16 6 22
13.79% 2.70% 4.88%

Elementary or intermediate man/woman professor - 25 25
- 11.26% 5.60%

Secondary man/woman professor 2 24 26
1.72% 10.81% 5.80%

University man/woman professor 43 31 74
37.06% 13.96% 16.40%
12 13 25

No answer
- 5.15%

Not concerned 70 17 87
35.40% 6.70% 19.30%

Total
198 252 450
100.00% 100.00% 100.00%

Annexes:
Table 1: Distribution of Responses from Professors
According to Gender and Countries

Gender
Female Male

Egypt 6 3 9
3.00% 1.20% 4.2%

Iraq 48 49 97
24.20% 19.40% 43.60%

Jordan 34 48 82
17.20% 19.00% 36.20%

Lebanon 40 27 67
20.20% 10.70% 30.90%

Morocco 19 21 40
9.60% 8.30% 17.90%

Oman 4 6 10
2.00% 2.40% 4.40%

Syria 4 4
2.00 % 2.00 %

Tunisia 20 35 55
10.10% 13.90% 24.00%

The Emirates 3 27 30
1.50% 10.70% 12.20%

Yemen 20 36 56
10.10% 14.30% 24.40%

Total 198 252 450
100.00% 100.00%      100.00%

Country Total

awareness of it. Gender awareness by males — even if it
is imperative to promote women's awareness — is not
enough because it does not necessarily lead to change if
women do not struggle for their own rights and encour-
age their societies to progress. Furthermore, gender
awareness is not a mental issue only; it requires a social
structure capable of assimilating it. This structure must
support and promote education along with democratic
political processes, especially regarding the development
of a civil society.

The results of the study also indicate that class awareness
contributes to gender awareness which leads to taking a
stand and acting against gender discrimination. This is
why we note that class privileges enjoyed by many female
professors did not prod them to take action against dis-
crimination despite their expression of relative gender
awareness. The elitist and individual considerations and
conditions that often characterize women's academic
status reduce their interest in struggling against gender
discrimination. Therefore, there is a need for opponents
of discrimination against women to work within associa-
tions or parties including various social affiliations where
interaction promotes and stimulates socially responsible
action.

Interaction is not only required on the personal level, but
is also required on a societal level in order to promote
awareness and enlighten opinions. In this study, it is obvi-
ous that female professors who enjoy a sufficient level of
gender awareness are those involved in public affairs, and
who participate in conferences outside their countries.
From this it can be deduced that social isolation decreas-
es the level of gender awareness.

In conclusion, female Arab professors are committed to
their academic roles and they greatly approve of their
working conditions. This study highlights their strenuous
efforts to prove themselves on the academic level and
their yearning to participate in decision-making in their
respective universities. However, there still exists a gap in
equality between their academic and their social roles as
compared to their male counterparts.

Translated from Arabic by Nadine El-Khoury

Reprinted with permission from UNESCO and Bahithat:
Lebanese Association of Women Researchers. For space
purposes, the study is included here in abbreviated form.
The study first appeared in Bahithat: Vol VII: 2000-2001
The Universities in Lebanon and the Arab World.

Table 3: Distribution of Professors According to Gender and Specialization

Specialization Gender Total
Male Female

Education, Art, and Communication 27 34 61
13.63% 13.49% 13.55%

Languages 33 29 62
16.70% 11.50% 13.80%

Psychology and Philosophy 10 3 13
5.05 % 1.19% 2.88%

Social Sciences, Political Sciences and Law 12 20 32
6.06% 7.93% 7.11%

Economy, Commerce and Business Administration 13 22 35
6.56% 8.73% 7.77%

History, Geography, Geology and Agriculture 18 34 52
9.09% 13.49% 11.55%

Biology, Mathematics, Physics, Chemistry and Environment 38 42 80
19.19% 16.66% 17.77%

Health Sciences (Pharmacy and Medicine) 24 19 43
12.12% 7.53% 9.55%

Religious Sciences - 4 4
1.60% 0.90 %

Architecture and Information Technology 19 37 56
9.59% 14.68% 12.44%

Unspecified 4 8 12
2.02% 3.17% 2.66%

Total 198 252 100.00%
100.00% 100.00% 100.00 %

The female professors 
were generally positive 
regarding their social 
status because they 
are married to men of 
high educational and 
socio-economic levels 
who usually adopt 
less stereotyped 
gender behaviors. 
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awareness of it. Gender awareness by males — even if it
is imperative to promote women's awareness — is not
enough because it does not necessarily lead to change if
women do not struggle for their own rights and encour-
age their societies to progress. Furthermore, gender
awareness is not a mental issue only; it requires a social
structure capable of assimilating it. This structure must
support and promote education along with democratic
political processes, especially regarding the development
of a civil society.

The results of the study also indicate that class awareness
contributes to gender awareness which leads to taking a
stand and acting against gender discrimination. This is
why we note that class privileges enjoyed by many female
professors did not prod them to take action against dis-
crimination despite their expression of relative gender
awareness. The elitist and individual considerations and
conditions that often characterize women's academic
status reduce their interest in struggling against gender
discrimination. Therefore, there is a need for opponents
of discrimination against women to work within associa-
tions or parties including various social affiliations where
interaction promotes and stimulates socially responsible
action.

Interaction is not only required on the personal level, but
is also required on a societal level in order to promote
awareness and enlighten opinions. In this study, it is obvi-
ous that female professors who enjoy a sufficient level of
gender awareness are those involved in public affairs, and
who participate in conferences outside their countries.
From this it can be deduced that social isolation decreas-
es the level of gender awareness.

In conclusion, female Arab professors are committed to
their academic roles and they greatly approve of their
working conditions. This study highlights their strenuous
efforts to prove themselves on the academic level and
their yearning to participate in decision-making in their
respective universities. However, there still exists a gap in
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compared to their male counterparts.
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Table 4: The Distribution of Male and Female Professors according to Academic Rank and Age
Gender Rank Age Total

24-35 36-45 46-55 56-65 +66 No 
answer

Male Head of 4 22 20 13 1 60
Department 13.30% 25.00% 21.10% 37.10% 50.00% 23.80%
Director- 8 13 3 24
Assistant Dean 9.10% 13.70% 8.60% 9.50%
Dean 5 13 5 23

5.70% 13.70% 14.30% 9.10%
University 2 4 1 7
President 2.30% 4.20% 2.90% 2.80%
No answer 26 51 45 13 2 1 137

86.70% 58.00% 47.40% 37.10% 100.00% 50.00% 4.80%
Total 30 88 95 35 2 2 252

100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
Female Head of 5 9 13 3 4 34

Department 8.30% 13.60% 28.90% 15.80% 57.10 % 17.20%
Director- 1 3 4 2 1 11
Assistant Dean 1.70% 4.50% 8.90% 10.50% 14.30% 5.60%
Dean 4 2 3 9

6.10% 4.40% 15.80% 4.50%
University 1 1
President 5.30 % 0.50%
No answer 54 50 26 10 1 2 143

90.00% 75.80% 57.80% 52.60% 100.00% 28.60% 72.20%
Total 60 66 45 19 1 7 198

100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%

Table 6*: Percentage of Female Membership in
Higher Education, in Chosen Countries, 1980-1995
Area 1980 1985 1990 1995
Developed 35.6% 39.2% 49.3% 63.3%
countries
Asia/Oceania 21.1% 21.4% 25.9% 42.6%
Arab countries 5.8% 7.2% 8.6% 10.5%
Latin America/
Caribbean 12.0% 14.2% 16.2% 17.0%
* Tables 6, 7 and 8 are taken from Ferjani's study, reference men-
tioned.

Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education:
Higher Education in the Twenty-First Century: Vision and Action,
Paris, 5-9 October.

Table 7: Percentage of Female Students Pursuing
Higher Education in Chosen Arab and Non-Arab
Countries in 1995
Country Percentage of female students 

pursuing higher education (%)
Yemen 13
Mauritania 17
Korea 35
Iran 37
Egypt 38
Turkey 38
Algeria 40
Morocco 41
Syria 41
Tunisia 44
Palestine 44
Jordan 46
Djibouti 47
Oman 47
The Kingdom of Saudi Arabia 48
Lebanon 49
The United States of America 56
Kuwait 56
Bahrain 58
Qatar 72
The United Arab Emirates 77
Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education: Higher
Education in the Twenty-First Century: Vision and Action, Paris, 5-9
October.

Table 8: Percentage of Female Students Pursuing
Higher Education in Sciences in Chosen Areas of the
World
Area 1985 1995
Developed countries 31% 37%
Less developed countries 18% 24%
Arab countries 29% 33%
Latin America/ 24% 39%
Caribbean 
Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education:
Higher Education in the Twenty-First Century: Vision and Action,
Paris, 5-9 October.

Table 5: The Distribution of Male and Female Professors According to Rank and Countries
Rank Country Total 

Iraq Yemen Tunisia Morocco   Lebanon   Jordan Other
Males
Head of 10 7 8 7 12 13 3 60
Department 20.40% 19.40% 22.90% 33.30% 44.40%      27.10% 11.10% 23.80 %
Dean-Assistant 7 2 2 5 1 4 3 24
Director 14.30% 5.60% 5.70% 23.80% 3.70% 8.30% 11.10% 9.50 %
Dean 7 5 1 4 6 23

19.40% 14.30% 4.80% 14.80%      12.50% 9.10 %
University 2 1 2 1 1 7
President 4.10% 2.80% 5.70% 2.10% 2.80 %
No answer 30 19 18 8 10 24 29 138

61.20% 52.80% 51.40% 38.10% 37.00%     50.00% 77.80% 54.80 %
Total 49 36 35 21 27 48 36 252

100.00% 100.00% 100.0% 100.00% 100.00%      100.00% 100.00% 100.00 %
Females
Head of 3 1 5 6 14 3 2 34
Department 6.30% 5.00% 25.00% 31.60% 35.00%    8.80% 14.10% 17.20 %
Dean- Assistant 2 1 2 3 3 11
Director 4.20% 5.00% 5.00%      8.80% 21.40%    5.60%
Dean 1 2 3 2 1 9

2.10% 10.00% 7.50%      5.90% 7.10% 4.50%
University 1 1
President 2.50% 0.50%
No answer 42 16 15 13 20 26 11 143

87.50% 80.00% 75.00% 68.40% 50.00%    76.50% 73.30% 72.20%
Total 48 20 20 19 40 34 15 198

100.00% 100.00% 100.00% 100.00% 100.00%     100.00% 100.00% 100.00%

*This study was prepared with the support of the
UNESCO regional office for education in Arab countries-
Beirut. Opinions mentioned are those of the two authors
and do not necessarily express the opinion of the
UNESCO's office. UNESCO's regional office higher educa-
tion experts Dr. Ramzi Salameh and Dr. Nakhle Wehbi par-
ticipated in the supervision of the study's orientation, in
the examination of the two surveys and in all procedures.
Dr. Mona Fayyad participated in preparing the first version
of the survey and apologized later for not being able to
continue the work. Several members of the Lebanese
Association of Women Researchers discussed this survey
and introduced major changes to it. For the complete
study, please contact UNESCO.
1. Badran, Adnan; The Role of Higher Education and
Research Centers in Preparing Arab Persons for Scientific
Giving; Preparing Arab People for Scientific Giving, Beirut,
the Arab Unity Center of Studies; 1985, p. 271.
2. Nader Fergany; Arab Higher Education and
Development, An Overview; Almishkat Center for
Research, Cairo, February 2000.
3. The number of students in secondary school increased
from 3 million (out of a total population estimated at 96
million) in the mid-sixties to 5.2 million (out of a total pop-
ulation estimated at 220 million) by the mid-seventies.
There were noticeable discrepancies among countries,
however: in 1995, there were 2,300 students for every
100,000 individuals in Lebanon, Jordan and Kuwait,
whereas there were 450 students for the same number of
individuals in Sudan, Yemen and Oman (according to sta-
tistics gathered by UNESCO).
4. UNESCO, Higher Education and Women: Issues and
Perspectives. Paris, August 1998.
5. Hannoush, Zaki; Common Denominators of the Higher
Education Administration's Problematics, Al-Fikr Al-Arabi,
Al-Sana Al-Eshroun, issue 97, summer 1999.
6. Mazawi, Andre Elias; Gender and Higher Education in
the Arab States; International Higher Education, Fall 1999.
7. Sabour, M'hammed; Homo Academicus Arabicus,
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Table 4: The Distribution of Male and Female Professors according to Academic Rank and Age
Gender Rank Age Total

24-35 36-45 46-55 56-65 +66 No 
answer

Male Head of 4 22 20 13 1 60
Department 13.30% 25.00% 21.10% 37.10% 50.00% 23.80%
Director- 8 13 3 24
Assistant Dean 9.10% 13.70% 8.60% 9.50%
Dean 5 13 5 23

5.70% 13.70% 14.30% 9.10%
University 2 4 1 7
President 2.30% 4.20% 2.90% 2.80%
No answer 26 51 45 13 2 1 137

86.70% 58.00% 47.40% 37.10% 100.00% 50.00% 4.80%
Total 30 88 95 35 2 2 252

100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
Female Head of 5 9 13 3 4 34

Department 8.30% 13.60% 28.90% 15.80% 57.10 % 17.20%
Director- 1 3 4 2 1 11
Assistant Dean 1.70% 4.50% 8.90% 10.50% 14.30% 5.60%
Dean 4 2 3 9

6.10% 4.40% 15.80% 4.50%
University 1 1
President 5.30 % 0.50%
No answer 54 50 26 10 1 2 143

90.00% 75.80% 57.80% 52.60% 100.00% 28.60% 72.20%
Total 60 66 45 19 1 7 198

100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%

Table 6*: Percentage of Female Membership in
Higher Education, in Chosen Countries, 1980-1995
Area 1980 1985 1990 1995
Developed 35.6% 39.2% 49.3% 63.3%
countries
Asia/Oceania 21.1% 21.4% 25.9% 42.6%
Arab countries 5.8% 7.2% 8.6% 10.5%
Latin America/
Caribbean 12.0% 14.2% 16.2% 17.0%
* Tables 6, 7 and 8 are taken from Ferjani's study, reference men-
tioned.

Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education:
Higher Education in the Twenty-First Century: Vision and Action,
Paris, 5-9 October.

Table 7: Percentage of Female Students Pursuing
Higher Education in Chosen Arab and Non-Arab
Countries in 1995
Country Percentage of female students 

pursuing higher education (%)
Yemen 13
Mauritania 17
Korea 35
Iran 37
Egypt 38
Turkey 38
Algeria 40
Morocco 41
Syria 41
Tunisia 44
Palestine 44
Jordan 46
Djibouti 47
Oman 47
The Kingdom of Saudi Arabia 48
Lebanon 49
The United States of America 56
Kuwait 56
Bahrain 58
Qatar 72
The United Arab Emirates 77
Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education: Higher
Education in the Twenty-First Century: Vision and Action, Paris, 5-9
October.

Table 8: Percentage of Female Students Pursuing
Higher Education in Sciences in Chosen Areas of the
World
Area 1985 1995
Developed countries 31% 37%
Less developed countries 18% 24%
Arab countries 29% 33%
Latin America/ 24% 39%
Caribbean 
Source: UNESCO (1998), World Statistical Outlook on Higher
Education: 1980-1995; World Conference on Higher Education:
Higher Education in the Twenty-First Century: Vision and Action,
Paris, 5-9 October.

Table 5: The Distribution of Male and Female Professors According to Rank and Countries
Rank Country Total 

Iraq Yemen Tunisia Morocco   Lebanon   Jordan Other
Males
Head of 10 7 8 7 12 13 3 60
Department 20.40% 19.40% 22.90% 33.30% 44.40%      27.10% 11.10% 23.80 %
Dean-Assistant 7 2 2 5 1 4 3 24
Director 14.30% 5.60% 5.70% 23.80% 3.70% 8.30% 11.10% 9.50 %
Dean 7 5 1 4 6 23

19.40% 14.30% 4.80% 14.80%      12.50% 9.10 %
University 2 1 2 1 1 7
President 4.10% 2.80% 5.70% 2.10% 2.80 %
No answer 30 19 18 8 10 24 29 138

61.20% 52.80% 51.40% 38.10% 37.00%     50.00% 77.80% 54.80 %
Total 49 36 35 21 27 48 36 252

100.00% 100.00% 100.0% 100.00% 100.00%      100.00% 100.00% 100.00 %
Females
Head of 3 1 5 6 14 3 2 34
Department 6.30% 5.00% 25.00% 31.60% 35.00%    8.80% 14.10% 17.20 %
Dean- Assistant 2 1 2 3 3 11
Director 4.20% 5.00% 5.00%      8.80% 21.40%    5.60%
Dean 1 2 3 2 1 9

2.10% 10.00% 7.50%      5.90% 7.10% 4.50%
University 1 1
President 2.50% 0.50%
No answer 42 16 15 13 20 26 11 143

87.50% 80.00% 75.00% 68.40% 50.00%    76.50% 73.30% 72.20%
Total 48 20 20 19 40 34 15 198

100.00% 100.00% 100.00% 100.00% 100.00%     100.00% 100.00% 100.00%

*This study was prepared with the support of the
UNESCO regional office for education in Arab countries-
Beirut. Opinions mentioned are those of the two authors
and do not necessarily express the opinion of the
UNESCO's office. UNESCO's regional office higher educa-
tion experts Dr. Ramzi Salameh and Dr. Nakhle Wehbi par-
ticipated in the supervision of the study's orientation, in
the examination of the two surveys and in all procedures.
Dr. Mona Fayyad participated in preparing the first version
of the survey and apologized later for not being able to
continue the work. Several members of the Lebanese
Association of Women Researchers discussed this survey
and introduced major changes to it. For the complete
study, please contact UNESCO.
1. Badran, Adnan; The Role of Higher Education and
Research Centers in Preparing Arab Persons for Scientific
Giving; Preparing Arab People for Scientific Giving, Beirut,
the Arab Unity Center of Studies; 1985, p. 271.
2. Nader Fergany; Arab Higher Education and
Development, An Overview; Almishkat Center for
Research, Cairo, February 2000.
3. The number of students in secondary school increased
from 3 million (out of a total population estimated at 96
million) in the mid-sixties to 5.2 million (out of a total pop-
ulation estimated at 220 million) by the mid-seventies.
There were noticeable discrepancies among countries,
however: in 1995, there were 2,300 students for every
100,000 individuals in Lebanon, Jordan and Kuwait,
whereas there were 450 students for the same number of
individuals in Sudan, Yemen and Oman (according to sta-
tistics gathered by UNESCO).
4. UNESCO, Higher Education and Women: Issues and
Perspectives. Paris, August 1998.
5. Hannoush, Zaki; Common Denominators of the Higher
Education Administration's Problematics, Al-Fikr Al-Arabi,
Al-Sana Al-Eshroun, issue 97, summer 1999.
6. Mazawi, Andre Elias; Gender and Higher Education in
the Arab States; International Higher Education, Fall 1999.
7. Sabour, M'hammed; Homo Academicus Arabicus,
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Publications in Social Sciences, No. 11 (Joensuu, Finland:
University of Joensuu, 1988). 95-98. 
8. Sabour, M'hammed; Women in the Moroccan
Academic Field: Respectability and Power, Mediterranean
Journal of Educational Studies 1, No. 1 (1996): 82. 
9. Hammoud, Rafica S; The Role of Women in Higher
Education Management in the Arab Region, In Women  in
Higher Education Management, UNESCO &
Commonwealth Secretariat, 1993, pp. 31-51.
10. Cf. the enclosed appendices. 
11. Dr. Mona Fayyad participated in preparing the first ver-
sion of the survey and apologized later for not being able to
continue work. This survey was discussed by several mem-
bers of the Lebanese Association of Women Researchers
who introduced major changes to it.
12. UNESCO's regional office represented by higher edu-
cation expert Dr. Ramzi Salameh and Dr. Nakhle Wehbi
participated in the supervision of the study's orientation,
in the examination of the two surveys, and in all proce-
dures.
13. Iraqis were very enthusiastic about answering our
questions. We also received many responses that included
remarks and opinions of male and female professors in
the margins. This left us with the impression that the for-
mer painful embargo imposed on the Iraqis created a
desire to communicate with the outer world once they
were able to do so.
14. We find it interesting to note that a female professor
from Lebanon categorically refused to fill in the form. She
said: “I apologize for not filling in the form and I do not
see a justification for your focus on the issue of woman
[sic]. I believe that women are fully enjoying their rights
and that there are other more important issues to be
raised.” Undoubtedly, our colleague was an example of
many female professors who refrained from filling in the
form, although no one forced them to answer in a way
that would contradict their opinions. 

References

- Anderson, J.  “Remarks to USAID Administrator,”
Symposium on Girls: Washington D.C., 1999.
- Badran, Adnan; The Role of Higher Education and
Research Centers in Preparing Arab Persons for Scientific
Giving; Preparing Arab People for Scientific Giving, Beirut,
the Arab Unity Center of Studies; 1985, p. 271. (in Arabic)
- Hammoud, Rafica S; The Role of Women in Higher
Education Management in the Arab Region, In Women  in
Higher Education Management, UNESCO &
Commonwelth Secretariate, 1993, pp. 31-51. (in English)
- Hannoush, Zaki; Common Denominators of the Higher
Education Administration's Problematics, Al-Fikr Al-Arabi,
Al-Sana Al-Eshroun, issue 97, summer 1999. (in Arabic)
- “The Universal Declaration of Human Rights” in the
United Nations' Charter. Http://www.un.org/Overview/rights.
html.
- Jacobs, J.A; “Gender and Academic Specialities”; Journal
of Higher Education, March-April, 1999, Volume 70, No.
12, p.161 (2).
- Mazawi, Andre Elias; Gender and Higher Education in
the Arab States; International Higher Education, Fall 1999.
(in English)
- Nader Fergany; Arab Higher Education and
Development, An Overview; Almishkat Center for
Research, Cairo, February 2000.
- Recommendations Concerning the Status of Higher
Education Teaching Personnel, UNESCO, Paris, 1997.
- Sabour, M'hammed; Homo Academicus Arabicus,
Publications in Social Sciences, No. 11 (Joensuu, Finland:
University of Joensuu, 1988). 95-98. In Ibid. (in English)
- Sabour, M'hammed; Women in the Moroccan Academic
Field: Respectability and Power, Mediterranean Journal of
Educational Studies 1, No. 1 (1996): 82. In Ibid. (in
English)
- UNESCO, Higher Education and Women: Issues and
Perspectives. Paris, August 1998.
- Women in Higher Education Journal, Volume 10, No. 11,
2001, p. 1-3.
- Women in Higher Education: World Bank Discussion
Papers. “Women in Higher Education: Progress, Constraints
and Promising Initiatives.” Date unknown.


